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Abstract 
To identify whether there was in existence of relationship between leadership behaviour and teachers’ commitment 
in the school as well as toward the working groups in the school. What inspired this study was the fact that there 
were contradictory findings in past studies and also the study on the subject affecting primary school teachers in 
Sarawak was surprisingly rare.  To determine a) different in standard of commitment between male teachers and 
female teachers, b) relationship between headmaster’s instrumental leadership behaviour and teachers commitment 
toward school, c) relationship between headmaster’s supportive leadership behaviour and teachers commitment 
toward school, d) relationship between headmaster’s participative behaviour and teachers commitment toward 
school, e) relationship between headmaster’s instrumental behaviour and teachers commitment toward group, f) 
relationship between headmaster’s supportive behaviour and teachers commitment toward group, and g) relationship 
between headmaster’s participative behaviour and teachers commitment toward group. There were 125 teachers 
from 12 various schools participated in this study. They represented two categories of services namely graduate 
teachers and non-graduate teachers. The questionnaires consisted of 28 items using 5 point scale to measure the 
response from the respondents for instrumental, supportive and participative leadership, the researcher used 
measurement developed by Harris and Ogbonna (2001) and whereas to measure teachers’ commitments, the 
commitment scale developed by Celep (2000) was used. There were 8 hypothesis constructed for this study. 
Independent sample t-test and Person correlation were used to test these hypotheses.The result of this study shows 
that a) there was no significant different between the commitment of male teachers and female teachers, b) 
instrumental leadership behaviour had positive relationship and significant to teachers’ commitment toward school, 
c) supportive leadership behaviour had positive relationship and significant with teachers commitment toward 
school, d) participative leadership behaviour had positive relationship and significant with teachers commitment 
toward school, e) instrumental leadership behaviour had positive relationship and significant with teachers 
commitment toward works, f) supportive leadership behaviour had positive relationship and significant with teachers 
commitment toward group works, g) participative leadership behaviour had positive relationship and significant with 
teachers commitment toward group works. 
 © 2011 Published by Elsevier Ltd. Selection and/or peer-review under responsibility of  Dr. Zafer 
Bekirogullari of Cognitive – Counselling, Research & Conference Services C-crcs. 
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1. Introduction 
       Education is the process of changing an individual to enable them to adapt to physical, mental, emotional, moral 
and spiritual values in accordance with the current state (Mok Soon Sang, 2002). The assumption is verity valid 
because the teachers are the core components that determine the successful implementation of the curriculum, either 
explicit or implicit curriculum which is contained in the National Education Philosophy (FPK) (Sufean, 1996; Wan 
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Mohd Zahid, 1994; Awang Line, 1998). Parallel therefore the teachers must have high skills in teaching techniques, 
mastering the content knowledge in subjects taught, applying advanced theories of human growth and development 
and strive to become a counselor to students (Mohd. Nor, 2002).  In addition, teachers should have certain 
characteristics such as good character and morals, values, practices, open, dynamic, assertive, and constantly 
evaluate the work and themselves (Omardin Ashaari, 1999).  
        Commitment is also a measure of the effectiveness of the behaviour of workers in the organization (Eliza Seth, 
2004). In other words, the commitment can be seen as a psychological bond between the individual and the 
organization itself. O'Reilly and Caldwell (1980) also relate to the commitment of loyalty to the organization. Apart 
from that, commitment is said to be closely related with  emotions, ideas, philosophies and values that are held or 
internalized by individuals in performing their duties (Mowday, Porter & Steers, 1982, Meyer & Allen, 1997). 
According to this perspective, organizational commitment is characterized as: "(a) a strong belief in and acceptance 
of the organization's goals and values, (b) a willingness to exert considerable effort on ownership of the 
organization, and (c) a strong desire to maintain membership in the organization" (Mowday, Porter & Steers, 
1982:27).  
         In addition to organizational commitment, commitment to the working group is also important to teachers. 
This commitment is important because the organization can not work alone because many people need help 
(Randall, 1991, p-198). Indicators of commitment to the working group can be seen from the actions, such as 
friendly or can satisfy other teachers during a break, have a sense of pride to his own self, think of teachers as his 
close friend, felt that his own was a close friend of the other teachers, have close interaction with teachers outside of 
school (Sheldon 1971, p.147).  
          Commitment to the organization or its commitment to the working group is important because a teacher is 
fully committed to working in full to the school and he will be proud of his school (Corser & Rakoff, 1997). He 
would willingly accept any responsibility for the achievement of school (Park, 2005). A teacher committed to the 
organization will help students whether within or outside the classroom, do more for students who do not succeed, 
and will provide additional classes taught in a timely manner (Firestone & Rosenblum,1988).  
          Although studies have found that teacher’s commitment has effects on student and school performance, the 
commitment of teachers in Malaysia are not so encouraging (Mohd. Yusof, 2002). Lack of interest in task 
implementation and perfunctory role will result in the failure to achieve school objective. Performing teachers can 
be classified into three types: negative attitude, mental illness and physical illness. Attitudes such as lazy, stubborn, 
dressed neatly, against administrators, school truancy and class, not interested in teaching, not preparing lesson 
plans, out of school for personal matters, often take sick leave would have a serious impact on their work in schools 
(Mohd. Yusof, 2002). Actions as such are tantamount to teachers’ uncommitted to schools. 
         Findings by Jamil (2002), through interviews of trained teachers in the state found that  the teacher started to 
get bored, no longer interested in being a teacher, not satisfied with the system adopted, found that inequality in 
school management, are not getting anything with the position held after serving for 20 years and over. This picture 
shows the commitment of teachers in Malaysia is low. Among the factors which determines individual commitment 
is leader leadership style in one organization (Rauch, 1984). 
         Since the leader had a great influence on the rise and maintenance of a commitment, Somech and Bogler 
(2002) asserts that it is the responsibility of the management team or school administrators to create, stimulate, and 
then turn on the commitment of the subordinates, and the school population as a whole. This is consistent with the 
meaning of the commitment of teachers, which means identification, involvement and loyalty of teachers to the 
school or school citizen entirely. Identification of teachers to schools means that the bond and the strong support of 
teachers toward school goals. Leadership in an organization is important because it involves the imposition of 
influence that has changed the attitude and actions of subordinates to use various techniques to influence other 
individuals (Koontz & Weihrich, 1992). This means that leadership can not be separated from subordinates and 
should be viewed from the perspective of subordinat. 
 
 
 
2. Problem Statement 
 
Although studies of leadership have had links with the commitment of the leadership, studies have attempted to link 
the leadership behaviours   of initiating structure leadership style that matches leadership behaviour, leads to the 
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commitment of subordinates have two variables, were mixed. The study by Dale and Fox (2008) and Johnston et. 
al., (1990) found that these two variables are related positively and significant.   
 
 
3. Objectives of the study  
 
The main goal of this study are:  
1.1.1   To identify whether there are differences in the level of commitment of teachers to schools with male     
                       teachers than female teachers.  
1.1.2   To determine if there is significant differences in teachers' commitment to the working group of male    
                       teachers than female teachers.  
1.1.3   To identify the relationship between headmaster’s instrumental leadership behaviour   with teachers'  
                       commitment to the school.  
1.1.4   To identify the relationship between headmaster’s supportive leadership behaviour  and  with a  
                       commitment to support teachers in the schools.  
1.1.5   To identify the relationship between headmaster’s participative leadership behaviour  with teachers'  
                      commitment to the school.  
1.1.6   To identify the relationship between headmaster’s instrumental leadership behaviour  with teachers'  
                      commitment to the group.  
1.1.7   To identify the relationship between headmaster’s supportive leadership behaviour  with teachers'  
                      commitment to the group.  
1.1.8   To identify the relationship between headmaster’s participative leadership behaviour   with teachers'  
                      commitment to the group.  
 
 
4. Hypotheses 
 
Based on the research questions, some designed to test the null hypothesis at the 0.05 significant level, namely; 
Ho1:   There was no significant difference between the commitment of teachers to schools with male teachers       
                      than female teachers.  
Ho2:    There was no significant difference in the level of teachers' commitment to teamwork among  male  
                       teachers than female teachers.  
Ho3:    There is no significant relationship between headmaster’s instrumental leadership behaviour with  
                        teachers' commitment to the school.  
Ho4:    There was no significant relationship between headmaster’s supportive leadership behaviour  and with  
                       a commitment to support teachers in the schools.  
Ho5:    There was no significant relationship between headmaster’s participative leadership behaviour   with  
                        teachers' commitment to the school.  
Ho6:   There was no significant relationship between headmaster’s instrumental  leadership behaviour  with  
                       teachers' commitment to the group.  
Ho7:   There was no significant relationship between headmaster’s supportive leadership behaviour with  
                       teachers' commitment to the group.  
Ho8:   There was no significant relationship between headmaster’s participative leadership  behaviour  with  
                       teachers' commitment to the group.  
 
 
5. Methodology 
Design Review 
 
          The main goal of this study was to determine whether there was a relationship between leadership behaviour  
of teachers with teachers' commitment to the school and the working group at the school. To achieve this objective 
the research design chosen for this study is descriptive and correlation studies which adopted a straight forward 
survey research methods. In this study, standardized questionnaires are used to collect data from respondents from 
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the primary school teachers across Sarikei, Sarawak (Table 1). The survey method was straightforward using 
standardized questionnaires said to be more practical if the respondents were abundant and scattered (Chua,2006).  
 
6. Survey Respondents 
 
           The study population was composed of regular teachers who taught in primary schools in the area of Sarikei, 
Sarawak. They were made up of 145 people. Gay and Diehl (1992) states in general, the number of respondents 
required for a study depends on the form of research involved. According to Sekaran (1992), where a population of 
145, then the appropriate sample size was 123. However, the researchers set 125 teachers who were selected 
randomly to be respondent in this study.  
 
7. Survey Instrument  
 
          To achieve the objectives of this study, data collected using standardized instruments were valid and reliable 
for measuring variables and independent variables. To measure leadership behaviours  lead, support and 
participation, researchers had selected instruments Harris and built by Ogbonna (2001). This instrument was 
constructed to measure the behaviour  of lead, support and participation. According to Harris and Ogbonna (2001) 
that evaluated the reliability of Cronbach alpha instruments, leadership behaviours  lead, support and participation  
wererespectively 0.67, 0.76 and 0.92. This shows  that this instrument is high reliability.  
 
           To measure the two dimensions of teacher commitment, the instruments built by Celep (2000) was  used to 
collect data of teachers' commitment. This instrument was built by Celep (2000) based on the concept of 
commitment to school and commitment to the work group. This instrument was also valid and reliable. By Celep 
(2000) Cronbach alpha of this instrument for commitments to the school was .80, and commitment to the work 
group is .81. This shows that this instrument has a high reliability. This study used two sets of instruments that is 
instruments professor of leadership behaviour  (13 items) and the instrument of commitment to school teachers (28 
items). Table 1 is the dimension of teachers' commitment to the school  which are as follows:  
 
Table 1:  
Table Composition Instrument  
 
Item    Part                                                                          Item                                           Number Item      
A Demographic respondents                                       1,2,3,4,5,6,7,8                                                8  
B  Headmaster’s Leadership Behaviour 
B1: Dimensions of leadership instrumental                   10,11,12,13                                                 4 
B2: Dimensions of leadership supportive                           6,7,8,9                                                    4 
B3: Dimensions of leadership participative                        1,2,3,4,5                                                 5 
 
C The commitment of teachers in schools  
C1: Commitment to the school                             15, 28,1, 23, 2, 6, 27, 13, 7                                  9 
C2: Commitment to the working group                     14, 8, 9, 11, 21, 17                                          6 
         
           Both of these instruments using a five-score scale of 1 to very rare, 2 for rare, 3 for sometimes occur, 4 to 5 
frequently occurring and to always happen. In view of these instruments originally in English, the researchers had 
translated them into Malay using the back translation method recommended by Brislin (1970).  
 
 
8. Finding 
 
Introduction  
            In this chapter the researcher discusses in detail the findings or the findings obtained. A total of 125 
questionnaires (100%) had been successfully collected. Since all questionnaires are completed, the researcher has to 
analyze everything.   
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The data is processed by using Statistical Package of  Soci a l  Sci ence  (SPSS) for  Windows 17. 0. A total 
of 125 teachers participated in this study. Table 1 shows the distribution of teachers' background. The background of 
the respondents were in respect of gender, age, race, religion, academic qualification and teaching experience. 
  
Hypothesis testing   
 
           Eight hypotheses were tested in this study. One hypothesis is to look at the differences between the 
sexes and, while six other hypothesis are to examine the relationship between the leadership of committed 
teachers.  
 
Hypothesis Testing of the First and Second 
 
          To know the different levels of commitment to the school teachers and teachers' commitment to the work 
group of male teachers than female teachers, researchers have used an independent samples t-test. It is used to test 
the existence of differences between the means of variables for two groups of samples that are not interdependent. In 
this study, the mean between the variables are compared. P value is 0.05 which is used to determine the significant 
level of testing the null hypothesis, that there was no significant difference between the level of commitment to the 
school teachers and teachers' commitment to the working group of male teachers than female teachers. Statement of  
hypothesis and hypothesis testing results are as follows:  
 
i) The first null hypothesis (Ho 1) that there was no significant difference between the commitment of teachers to 
 schools with male teachers than female teachers. 
 
            Table 2 shows the results of independent sample t-test where possible, Levene test were not significant (p> 
.05). Thus the assumption of homogeneity of variance has to meet men and women in the commitment of teachers. 
T-test findings shows the bias of teachers' commitment was not statistically significant t (123) = -. 689,  
p = .492 (p> 0.05). This shows the results of this study fail to reject Ho. This finding indicates that teachers are not 
contemplate of making the commitment to gender bias (Table 2). T-test analysis results showed that there was no 
sufficient evidence to say that the commitment of teachers to schools is gender biased. In conclusion, there was no 
significant difference between the level of commitment of teachers to the schools of male  
teachers with female teachers.  
 
Table 2  
The level of commitment to the School Teacher With Sex  
 
Gender n Mean Standard 
deviation 
t-test df Significant, p  
Male 35 3.38 .523 -.689 123 .492 
Female 90 3.45 .469    
Significant at P <0.05  
 
 
ii) The second null hypothesis (Ho 2) that there was no significant difference in the level of teachers'  
commitment to teamwork among male teachers than female teachers.  
 
            Table 3 shows the results of independent sample t-test where possible, Levene test were not significant (p> 
.05). Thus the assumption of homogeneity of variance has to meet men and women in the commitment of teachers. 
T-test findings shows the bias of teachers' commitment was not statistically significant t (123) = -. 960,  
p = .339 (p> 0.05). This shows the results of this study fail to reject Ho. This finding indicates that teachers are not 
contemplate of  making the commitment to gender bias (Table 3). T-test analysis results showed that there was no 
sufficient evidence to say that teachers' commitment to working groups on gender bias. In conclusion, there were no 
significant differences between the teachers' commitment to the work group of men with their female teachers.  
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Table 3  
Teacher Commitment to Working Level Group By Sex  
 
Gender n Mean Standard 
deviation 
t-test df Significant, p 
Male 35 4.09 .791 -.960 123 .339 
Female 90 4.22 .654    
Significant at P <0.05  
 
 
Third Hypothesis Testing To Eighth  
 
             Here is a test to determine the relationship between leadership behaviour  and lead, support and participation 
of the teachers 'commitment to the school and teachers' commitment to the work group. The Pearson correlation test 
was used to measure the strength of the relationship between two variables. The strength of the relationship is either 
positive or negative, while the strength of the relationship is either high or low. Table 4 shows the value of r for the  
relationship between the variables of leadership with the commitment of teachers. 
 
Table 4  
r values for relationships between the variables of leadership with teachers' commitment  
 
Ledership         Commitment to the school variables (r)    Commitment to Working Group 
Variables 
Direct Leadership                        .275**                                               .456** 
Leadership Support                     .305**                                                .481** 
Leadership Participation             .192*                                                  .358** 
________________________________________________________________________ 
** Significant at the level of  0.01 
 * Significant at p< 0.05 
 
i)      Third null hypothesis (Ho 3) that there was no significant relationship between headmaster’s 
instrumental leadership behaviour with teachers' commitment to the school.  
 
            Based on Table 4 above, the leadership behaviours  have a direct and positive correlation was found 
significant with the commitment of teachers to the school. Pearson correlation test results showed that the 
correlation coefficient of r = .275 and p = .002 (p <0.05). This shows that the null hypothesis is rejected. However, 
this relationship is low. Leadership behaviour  leads showed a lower correlation with the 0:28 teacher commitment 
to school. Leadership behaviour  leads r2 = .08. It shows leadership behaviours  correlated lead of 8% of variance in 
relation to the variance of teachers' commitment to the school.  
 
 
ii)             The fourth null hypothesis (Ho 4) that there was no significant relationship between headmaster’s 
supportive leadership behaviour  and with a commitment to support teachers in the schools.  
 
Based on Table 4 above, the support of the leadership behaviour  have found significant and positive relationship 
with teachers' commitment to the school. Pearson correlation test results showed that the correlation coefficient of r 
= .305 and p = .001 (p <0.05). This shows that the null hypothesis is rejected. However, this relationship is low. 
Supportive leadership behaviour showed a lower correlation with the 0:31 teacher commitment to school. 
Leadership behaviour  support r2 = .10. It shows leadership behaviours  correlated leads by 10% of variance in 
relation to the variance of teachers' commitment to the school.  
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iii)     Five null hypothesis (Ho 5) that there was no significant relationship between headmaster’s 
participative leadership behaviour  with teachers' commitment to the school.  
 
Based on Table 4 above, the leadership behaviour  of entry and found a significant positive relationship with 
teachers' commitment to the school. Pearson correlation test results showed that the correlation coefficient of r = 
.192 and p = .032 (p <0.05). This shows that the null hypothesis is rejected. However, this relationship is low. 
Leadership behaviour  leads showed a low correlation with 0.19 with the commitment of teachers to the school. 
Leadership behaviour  of entry r2 = .04. It shows leadership behaviours  correlated lead of 4% of variance in relation 
to the variance of teachers' commitment to the school.  
 
iv)        The sixth null hypothesis (Ho 6) that there was no significant relationship between headmaster’s  
instrumental leadership behaviour  with teachers' commitment to the group.  
 
Based on Table 4 above, the leadership behaviours  have a direct and positive correlation was found significantly to 
teachers' commitment to the work group. Pearson correlation test results showed that the correlation coefficient of r 
= .456 and p = .000 (p <0.05). This shows that the null hypothesis is rejected. However, this relationship is low. 
Leadership behaviour  leads showed a lower correlation with the 0:46 teacher commitment to the work group. 
Leadership behaviour  leads r2 = .21. It shows leadership behaviours  correlated leads by 21% of variance in relation 
to the variance of teachers' commitment to the work group.  
 
 
v)       The Seventh null hypothesis (Ho 7) that there was no significant relationship between headmaster’s 
 supportive leadership behaviour with teachers' commitment to the group.  
 
Based on Table 4 above, the support of the leadership behaviour  have found significant and positive relationship 
with teachers' commitment to the work group. Pearson correlation test results showed that the correlation coefficient 
of r = .481 and p = .000 (p <0.05). This shows that the null hypothesis is rejected, though these correlations are low. 
Supportive leadership behaviour  showed a lower correlation with the 0:48 teacher commitment to the work group. 
Leadership behaviour  support r2 = .23. this shows the leadership behaviours  correlated to support a 23% variance 
of the variance associated with  teachers' commitment to the work group.  
 
 
vi)       The Eighth null hypothesis (Ho 8) that there was no significant relationship between headmaster’s  
participative leadership behaviour  with teachers' commitment to the group.  
 
Based on Table 4 above, the leadership behaviour   of entry and found a significant positive relationship with 
teachers' commitment to the work group. Pearson correlation test results showed that the correlation coefficient of r 
= .358 and p = .000 (p <0.05). This shows that the null hypothesis is rejected. However, this relationship is low. 
Leadership behaviour  of entry showed a low of 0:36 in the teacher's commitment to the work group. Leadership 
behaviour of entry r2 = .13. It shows leadership behaviours  correlated investment of 13% of variance in relation to 
the variance of teachers' commitment to the work group.  
 
 
 
 9.  Conclusion  
 
 
The results of this study has found that leadership behaviours  lead, support and participation has a significant 
relationship with the commitment of teachers to schools and teachers' commitment to the work group. This shows 
that the leadership behaviour  of teachers has an influence on teachers' commitment.  
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